Drama Lesson

Mixed age class – Year 1 / Year 2 children
Topic:
Climate change / Global Warming

Ormesby Village Infant School
Number on roll:

114

Name of Teacher:
Adrian Cotter

School’s approach to Drama:
prior to two staff members joining the D4LC Phase 2, drama was rarely taught in the school. Teachers had extremely limited knowledge and experience of delivering lessons through drama, and when drama was used in lessons it was usually to support the delivery of the Literacy curriculum. Since joining D4LC, drama has been used across the curriculum, to teach, explore and consolidate knowledge in a variety of topic-based themes, as well as in Numeracy and Literacy. Participation in D4LC has allowed both teachers and pupils to broaden their educational experiences, and drama lessons are greeted with delight and enthusiasm from the vast majority of pupils.
The following Drama lesson was taught to a mixed age / mixed ability Year 1 / 2 class of 27 children. The initial lesson was delivered in 1 hour, with two follow-up sessions used to address misconceptions and gaps in knowledge that the original lesson had highlighted.
Subject Links:
Ormesby Village Infant School follows a topic-based curriculum. The topic for this particular half-term session was ‘The Environment’, and children had been taught about how human behaviour is impacting on the world around them. Obviously the topic lends itself particularly to addressing the National Curriculum requirements for delivering the Geography curriculum. At a level appropriate to the age of the children, lessons had covered aspects such as waste and recycling; using and conserving or wasting energy; pollution; and climate change and global warming. This drama lesson was delivered several weeks into the topic, when children had (hopefully) built up a basic understanding of how their behaviour can influence the world around them in terms of environmental impact.
The aims of the lesson:
this was designed for pupils to consolidate their knowledge, and also to highlight any gaps in their understanding of the topic work on ‘The Environment’ covered so far (thus allowing the teacher to plan lessons to address these problems prior to the end of the topic). The teacher also wanted them to continue to practise and become confident in using a range of drama strategies that they had found challenging in previous drama lessons.

The Lesson:

Introduction 
· The teacher began the lesson by reviewing the Drama contract for how to behave in drama lessons, previously drawn up and agreed on by pupils and teacher.
Activity 1 – good or bad for the environment?
· The teacher started by introducing the subject of the lesson and saying that it would draw together all the things that they’d been thinking about in connection with climate change and global warming in recent lessons.

· The teacher showed them a prepared Interactive Whiteboard flipchart with pictures of things that had been previously discussed in lessons, connected with looking after the environment (eg. recycling bins / light switches / running taps / cars / bicycles / public transport / litter / energy saving lightbulbs and so on). The children were told that they were going to be an object of some kind that is either good or bad for the environment (they choose object). The children quickly drew their object on a piece of paper which they then hung around their neck on a piece of string like a placard, and thought of how to describe themselves to explain why they are good and bad for environment. (Some objects have possibility to be good or bad for the environment, depending on how they are used or on people’s point of view – eg. buses still pollute, but more people can use them at any one time compared to a car – this can generate discussion in the lesson)

· The teacher then designated different areas of the classroom as different ‘environments’ such as a house, a road, a recycling centre and so on, and once children understood the different areas, they were instructed to go and position themselves in this area, as their object. This required some guidance from the teacher and teaching assistant in order to get the best positioning effect. Some children were pieces of litter, so lay crumpled on the ground; some were recycling bins so made their arms into a circle in front of them as the mouth of the bin; some were energy saving lightbulbs so were carefully positioned standing on a chair to add an element of height; others were light switches so with their arms extended in front of them as the switch they were positioned at the ‘wall’ of the house area etc.
· Once children were all positioned, the teacher instructed them that on the count of 3 they could all ‘act’ as their object or as a person using their object. (The ‘litter’ could blow around gently in the breeze; children who were ‘running taps’ might either try to demonstrate water gushing out of them, or mime someone cleaning their teeth leaving the tap running; some children mimed riding bicycles etc.
· The teacher then instructed everyone to freeze-frame, whilst he moved slowly between the different areas. As the teacher passed children they could come alive and perform their movements, giving other pupils a chance to watch. The teacher questioned them on what they were and whether they were good or bad for the environment, particularly encouraging further discussion if there was some debate between them (eg. the bus being good and bad, as mentioned previously).

Activity 2 – the effect of the sun
· The children were invited to think of different good and bad points of having lots of sunshine. Children shared these ideas with others (Good points the children thought of = sunbathing; ice creams; seaside holidays; PE outside etc.:
Bad = ice caps melting; drought; plants die etc.)

· The teacher split the class into 4 small groups (House teams are ideal if this is appropriate, but any way of dividing the children into roughly equal groupings can be used). Then the children were directed to form two Conscience Alleys. (From previous attempts at this the teacher had discovered that Conscience Alleys seemed to work best with young children of this age if there are not too many children in each line, otherwise they tend to lose concentration on the task when it is not their turn to speak – this is why two different alleys are created here, rather than one longer one).  The teacher worked with one alley, the Teaching Assistant with the other, and the adult was to act as the sun; one team of children to try to talk sun into shining all the time,  stating all the good points of sunshine, whilst the other team try to convince the sun that too much is bad. What will the sun decide to do depending on strength of the teams’ arguments? The ‘sun’ walks through the alley, listening to what the children say, and decides at the end whether to shine more and more, or perhaps hide behind a few rainclouds every now and again!
This activity concluded the lesson. The children had worked well, been on task and enjoyed the lesson but some gaps in their learning had been highlighted, particularly from the second activity with the conscience alley. None of the children had mentioned the essential life-giving energy that the sun provides, so a follow up activity was then planned to cover this.
Follow-up Lesson
· The children receive a letter from the Sun, complaining that the children have been blaming him for being the cause of all the world’s climate problems, when in fact the sun has only been continuing to do what it has already been doing for millions of years – it is human activity which has led to all the changes in atmospheric conditions that have led to global warming. The sun stresses his innocence, and calls upon the children to educate their peers in a ‘Don’t blame the sun’ campaign.
· Children work in small groups to be reporters, who have to educate their peers that it is their actions that can contribute to or help prevent climate change. Children work in small groups to create an educational news bulletin, which can be filmed using DigiBlue Cameras (ICT curriculum link) for the ‘TV news’.
· After each group had recorded their film clip, children view and offer constructive criticism on each other’s performance. The groups then had further practice time to develop their presentation and performance skills, and re-record their bulletin for a new and improved version.
Drama Strategies used in these lessons:
· Speaking objects
· Freeze frame

· Conscience alley

· Group playmaking

· Working in role

Why use drama in this context?

These drama sessions allowed the children to demonstrate their recent learning in their topic work in a creative and stimulating context, whilst at the same time being a useful tool for the teacher to assess their level of knowledge. It was an opportunity to find and address any misconceptions the children had, and was a useful tool to use to plan the remaining lessons in the topic to fill gaps in the children’s knowledge. The follow up lesson also gave children the chance to practise and refine their performance skills when preparing and delivering a speech to an audience, as well as encouraging creative thinking and teamwork.
