
NC Year/s   

Drama: Noah’s Ark
Context

​​​​​​​​​​​​​​​​​​​​​​​​​​​ Magdalen Gates First School   

Number on roll        212

The school’s approach to drama mainly used as a tool for teaching Literacy, as and when it appears in NLS medium term plans.
The school’s reasons for seeking involvement in D4LC for help with ideas for embedding Drama into the whole curriculum, to share ideas with the other members of staff.

Age Group Year One
Size of class 24 pupils
Length of lesson 45 minutes
Subject links R.E: the Story of Noah’s Ark, Literacy: letter writing, advertisements
Resources large pieces of paper, felt tip pens, writing books, pencils.
The aims of the lesson

e.g. 

· To know and understand the story of Noah’s Ark.
· To feel empathy for the people/animals affected in the story
· To be able to write a short letter using ideas from the story.
The class had previously heard the story of Noah’s Ark and were able to tell me the main points of the story.  Before the lesson I told the class that we were going to go and do some Drama, and we discussed our ‘Drama Rules’.  I told the class that I would be using a shawl as a ‘drama prop’ and that when I wore the shawl I would no longer be Miss Hilliard, but when I removed the shawl I would be their teacher again.

I wanted to try a technique that had been recommended by Patrice Baldwin, which was to find a suitable time to freeze the drama and give the class more information, or tell the next part of the story.  I also wanted to give the class the opportunity to think in role – how is their character feeling at that precise moment in the story?  

I began the lesson by asking the class to sit in a circle.  I put on the shawl and addressed the class as Mrs Noah, welcoming the ‘animals’ to a ‘short meeting’.  I explained, in role, the problem – that God had told Noah that he was going to send a flood, and that Noah should build an Ark to keep his family and some of the animals safe.  I explained to the animals that this was a big job and that, as Noah and I were both quite old, we would not be able to do it by ourselves.  I asked the group if they knew what we could do.

The pupils stepped into role very easily and began saying that they would be able to help, and quickly identified which animals they ‘were’.  I asked the group of ‘animals’ if any of them knew how to build an Ark, what skills they could offer, and then sent them off in small groups to get ready.  One pupil, M, posed a problem – she said that she was a goose and had a family of eight chicks, whom she didn’t want to leave behind.  I called the group back and asked M to repeat her problem, then still in role, asked the group what we could do to solve the problem.  One ‘pupil’ suggested that M the Goose stayed behind with her family of chicks.  M said that she didn’t want to do this as she would have to drown in the flood, which she didn’t want to do.  I asked the group if they had any other ideas about what M could do.  No-one had any ideas so I felt it was a good point to pause the Drama.

I asked the class if there was anyone they could think of who might be able to help M the Goose in our Drama.  Some pupils suggested asking God for help – could he let M take all of her chicks onto the Ark with her?  Would there be space?  I re-started the Drama at this point.

As Mrs Noah, I asked M the Goose to find a way to get God to help her.  A small group gathered who said they would be able to help her to write a letter to God to ask him to let M’s family be saved.  Another group decided that they were going to try to stop the flood and set off the make some posters, saying No Flood!  The others in the group began ‘building’ the Ark.  During this time I went from group to group, as Mrs Noah, asking the animals how they were getting on, what they were doing etc.

At this point I froze the drama and told the story beginning with the flood, the ark leaving and Noah trying to find dry land.  I walked to each small group of pupils and asked them to explain how they were feeling at that moment.  I had not tried this technique before, and was concerned that some of the class would not know how to respond to my questions in role.  I feel that I deliberately chose those pupils who I knew were the ‘safe’ option – or who would be good role models for the rest of the class for next time.

Lesson exemplar
The teacher wanted to…

Before the lesson…

The teacher began the lesson by…

The teacher then…

The pupils…

At the end of the lesson… the group of ‘animals’ had built the Ark, started to get the other animals ready to leave, and the smaller groups had made ‘No Flood!’ posters and written a letter to request the Goose family space on the Ark. I took off the shawl and asked the class to come and sit down.  I asked M’s group to show the letter to the rest of the class and we read it together.  I asked the class to think about the rest of the animals – how would they feel if they were left behind? The class realised that the lesson was coming to an end, but did not want to leave it at this point.  I put the shawl back on and told the group that they needed to voice their opinions about what had taken place as M had done.  I told them that they would all be able to write their own letters in order to do this.  Knowing that as soon as they were back in the classroom they would be allowed to do this spurred the class on emotionally.

After the lesson the teacher…

After the lesson the children…

What the teacher said…

“   “ 

What the children said…

“    “ 

In this lesson there was evidence of creativity when…

some of the pupils decided to change the direction of the drama, introducing the character who ‘didn’t want to leave her chicks behind’.  Even though the class had heard the original story of Noah’s Ark, they did not feel the need to stick to the storyline, but took it on and empowered the characters that they were portraying.  The pupils were also thinking in dual roles – the empathy was from an animals point of view, however they were using human skills such as letter writing, making posters etc.

In this lesson there was evidence of learning when…

the pupils chose to work in ‘character’ groups rather than usual friendship groups, which is demonstrating progression in social skills and their ability to make connections between their ideas.  The class showed that they were beginning to understand body language, and what was required of them to move the drama on.  When M posed her problem to the group she showed a lot of her emotion through her body language which led some of the others to reflect that body language and show their own empathy – they began to portray similar character traits and emotion.

The class demonstrated that they had learnt during the previous drama sessions how to behave in role.  They took the ‘meeting’ very seriously and responded as characters rather than as children.  There was no giggling or silly behaviour.

The fact that M had offered a problem within the drama and other children built on this showed that they are beginning to take risks and are learning to be supportive of others thinking and feeling.

The class have also begun to work in strands – although everyone in the class was working on the same story, they had taken on different tasks and were working on elements of the story that were most important to them

Drama strategies and conventions used
Teacher in Role

Role-Play

Why use drama?

The advantages of using drama were.

Using the Process Drama technique gave the class the context for their letter writing.  In role, the class had worked out why they needed to write a letter, who they were going to write to, and had also built up a bank of ideas about what they wanted to say.  To meet the Literacy objective the letters would have needed to be redrafted, as the class wrote their letters in ‘animal speak’, however the drama session gave them the thinking time they needed to be able to write unhindered.

Using Drama gave the class ownership of the story – although they stuck to the basic elements of the Noah’s Ark story, they felt able to take it in their own direction and give the characters their own personality.  By only giving the class part of the story at the beginning of the session, the children needed to become active learners rather than simply passive listeners.  By using teacher in role the class were given more responsibility over the Drama session – they were able to shape the story to how they wanted it.  My role changed from teacher to facilitator, and I had less power over the outcome.

Please send any digital photographs, scanned children’s work and any film clips to:

sevil.kanal@norfolk.gov.uk

D4LC – lesson exemplars 


