
NC Year/s  _ 

Lesson title/theme

​​​​​​​​​​​​​​​​​​​​​​​​​​​__Thurlton Primary_______________________________________School   

Number on roll__98______

Name of teacher  (optional)   ___Gill Seaward_____________________

The school’s approach to/provision for drama

My involvement with the D4LC programme is the starting point for drama to take on a more meaningful and embedded role in the curriculum. We are new to using drama. I am now planning weekly whole class drama lessons in areas of the curriculum that lend themselves to the use of drama and role play. Other teachers are using some drama techniques within lessons. It is our aim to use inset days to pass on knowledge and experiences to other teachers.
What the school hopes will be the outcome/s of involvement in D4LC? 

We are hoping for an improvement in our writing across the primary age range, to improve sequencing, use of vocabulary, writing techniques to maintain audience interest and to develop in the children, a passion and excitement for writing and use of new words.

Age Group   Year 3/4

Size of class    19

Length of lesson   1 hour drama/ 30 minutes writing

Subject links   literacy/PSHE

Resources     copies of the poem ‘At the End of a school Day’ by Wes Magee

The aims of the lesson

e.g.  For pupils to : 

· Learn that choice of vocabulary can enhance reader interest.

· Get better at using a range of drama techniques and descriptive words and phrases in their writing.

· Create atmosphere through the use of vocabulary and exploration of feelings

· Experience the use of the senses to express feelings of empathy

Where does this lesson fit into your plans? 

Lesson narrative

The teacher wanted to explore the story through drama

Before the lesson  I explained the learning objectives and had the children seated on chairs in a circle.

The teacher began the lesson by giving copies of the poem to each child and reading the poem to the class. Less able readers were supported by a TA.

The teacher then asked the children to re-read text and to highlight anything, words or phrases that they did not understand. These were the discussed and collected on a flip chart.

The pupils were divided into 4 groups. Each group looked through the poem together, looking for evidence of one of the following, things that were seen, things that were heard, feelings and actions that were taken. They fed back to the class and again these were collected onto a flip chart. Each group drew a quick sketch of one of the four verses. They then built the frame. The frame was to demonstrate the tension in the scene where the hedgehog is discovered.  Each frame was shown to the audience and silently as I counted down, one scene melted to the floor as the next scene took shape. This was repeated with improvised speech. We then focussed on the sounds that may have been heard and groups created a sound collage for their verse. This was rehearsed and performed in sequence.

At the end of the lesson there were lots of questions about the main character’s feelings and thoughts.

After the lesson we returned to the classroom and discussed the information that we knew, thought we knew and wanted to know.

After the lesson the children were keen to write the story in narrative form. They were supported by flip charts created during the drama, questions about the main character and were inquisitive about what may happen next.

The teacher said…

“ The children were excited to take part in the role play and through this they became motivated to write, using new vocabulary. They were keen to show their understanding of the story and of their newly acquired words and phrases. Some demonstrated an understanding of writing techniques such as suspense, empathy and the use of similes. It was liberating for them. They had been given the building blocks and demonstrated that they could use them to create a piece of writing.“ 

The children said…

“  I felt like I was really there. It gives you more ideas. You feel more deeply. I felt so caring and sorry for the hedgehog, I wanted to cry. You start to think like the character.  “ 

In this lesson there was evidence of pupil creativity when freed from the constraints of independent writing, children writing collectively gave less able children the opportunity to contribute to the whole piece of writing. For the more able child, the sequencing of the text and all the building blocks are in place through the drama. They were able to focus on the use of language to interest the reader.

In this lesson there was evidence of learning when the less able children correctly sequenced the piece of writing and retained and used the new vocabulary in the course of the half term.

“    “ 

WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

Can you offer evidence of a rise in standards (for any/most/all) of the pupils (please be specific and where possible mention National Curriculum levels and sub-levels? 

Having levelled pieces of work written both with and without the use of drama strategies, I have found that the levels of work when drama has been used as a strategy are at least a sub-level above those without drama input. This is especially true of low attaining boys.

Can you identify specific improvement/s for particular groups of pupils? e.g. boys, girls, higher, middle, lower achievers, looked after children, ethnic minorities, children for whom English is not their first language?

Evidence gathered could include pupil voice, comparative examples of children’s work, improved attitudes to learning, improved teamwork, improved behaviour, better attendance on days when drama is timetabled, comments from other teachers and parents, etc. 

Drama strategies and conventions used

· Whole class/group discussions

· Sound collage

· Freeze frame

· Creating a drawn picture of images from the poem

·          Improvised speech

Why use drama? The advantages of using drama were to make the whole process of writing a more meaningful experience. The children could sympathise with the characters and empathise with their feelings. It encouraged the use of less familiar language and, once displayed on our working wall has become embedded into all of the class writing. It is the most powerful tool/strategy  encouraging and motivating interesting and creative writing for all abilities in the class.

My advice to someone else doing this lesson would be to allow more time for the drama. I had the use of hall space for 45 minutes. I needed an hour.

It is not necessary to have a TA in with you, but if you have any children with more complex needs I would advise that a TA is at hand to support or even remove the child if necessary. Having planned drama lessons into my weekly timetable for a few months now, we all enjoy it and are used to it. At the beginning though, some children were reluctant or embarrassed to participate. This needs to be considered and child/children to be supported.

Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


