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In our imaginary world
​​​​​​​​​​​​​​​​​​​​​​​​​​​Tilney St Lawrence CP School   

Number on roll: 84
Name of teacher (optional): Jenny Atkins
The school’s approach to/provision for drama

The school has four classes. Class 1 is a Reception class (14 pupils) where drama and role play are used on a regular basis as part of the children’s learning. Class 2 is a mixed Y1 and Y2 class (18 pupils) whose teacher is taking part in D4LC and has been delivering a weekly drama lesson. Class 3 is a mixed Y3 and Y4 class (28 pupils) which has two teachers, one of them taking part in D4LC and delivering a weekly drama lesson. Class 4 is a mixed Y5 and Y6 class (24 pupils) where drama is used to enhance different subject areas, but not in regular weekly lessons.
What the school hopes will be the outcome/s of involvement in D4LC? 
Drama will become an integral part of teaching and learning within the school. Children will become more confident in speaking and listening. Creativity will improve with benefits being seen in all subject areas hopefully leading to improved standards in writing. 
Age Group: 7-9
Size of class: 28 (30%+ SEN)
Length of lesson: 1 hour
Subject links: Literacy
Resources: Maps the children had made
The aims of the lesson
The children to

· add more detail to the imaginary world they had started to create
· experience the effect of adding sound 
· improve their listening skills

Where does this lesson fit into your plans? 

This was the second lesson about an imaginary world the children had created. With the other teacher who takes the class for the majority of the week, they had just started using ‘The Lion, the Witch and the Wardrobe’ in their literacy sessions.
Lesson narrative
The teacher wanted to…
… extend the children’s thinking beyond what the children could see in their imaginary world.
Before the lesson …
… the children had talked about and added places to the map of their imaginary world in the previous lesson.

The teacher began the lesson by …
… using warm up exercises (children moving around the space, starting and stopping together; adopting a shape in response to words; movements in different styles). Teacher asked children to form a circle – by which time we would be in the imaginary world – with each one telling the rest of the class what they could see. This could be something that they (or someone else) had suggested in the previous week for the map or something new.

The teacher then…
… asked the children to think of something that they would be doing and then devise a still image to show this at a given signal. The children then had to bring the image to life and then stop again. The class was split into two so that one group could watch the moving images and try and work out what the others were doing. The children then had to think of what they might be able to hear and repeat their moving images, this time with a soundtrack.
The pupils…
… were then split into four random groups. Each child had to independently think of something that they could hear and an appropriate sound for it. An adult worked with each group (a rare luxury having so many adults – two TAs and a GTP student). The children closed their eyes and then responded to a tap on the shoulder from the adult by making their sound. The adult helped the children to create a soundscape of noises that could be heard in their imaginary world.
At the end of the lesson…
… each group performed their soundscape for the rest of the class. The children finished the lesson back in the circle with each one telling the rest about something they thought they would be able to smell in the imaginary world.
After the lesson the teacher…
… asked the children to write a piece about a day in their imaginary world.

After the lesson the children…
… nearly all included references to something they could hear or smell within their writing.

The teacher said…

… “Having the increased number of adults meant that ‘playing’ the soundscape was easier and the children had more opportunity to make their sounds, although it could have been done with fewer adults and more children per group. If this had not been the children’s first experience of the technique, then a child could have been chosen to lead each group.“ 

The children said…

… “It was easier to tell what some people were doing when they added sound to their moving images.”

“I had to think of sounds that I could hear around me, because what I was doing didn’t have a noise of its own.” 

“That was fun. Can we do it again!“ 

In this lesson there was evidence of pupil creativity when…
… they were thinking about their still/moving images. Eg one boy who had added a racing track to the map, was changing the wheel on his racing car rather than driving it.

In this lesson there was evidence of learning when…
… the children were trying to work out what the moving images were representing when some good discussion was generated.
WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

There was a general improvement in the children’s ability to speak clearly and to listen to others. Some valuable discussion about what made it easier to tell what the images represented. 

Boys tended to be more engaged because it involved choice about what activity they portrayed as well as an opportunity for movement and noise. 
Children frequently ask if it is a day that they will be doing drama and respond positively when it is. They also settle down to a writing task well if it has been preceded by a drama session. Teamwork has generally better with the majority of children able to work in a variety of different combinations, not just with their friends.
Drama strategies and conventions used

· Warm-up exercises
· Still images 
· Moving images
· Soundscape

Why use drama? The advantages of using drama were … 
… being able to get the children to think about what they would be able to hear in a memorable way, initially tying it to their moving image and then just concentrating on the sounds themselves.
My advice to someone else doing this lesson would be …
… to have also included listening to sounds that could be heard around them - possibly listening to some from a sound identification game to increase the range of possibilities
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


