
YEAR 3 

Lesson title – Beyond the Pied Piper

​​​​​​​​​​​​​​​​​​​​​​​​​​​Aldborough Primary School   

Number on roll  120

Name of teacher  Tanya Blake

The school’s approach to/provision for drama

With a teacher competent with drama in Year 6, the D4LC teachers were in Rec/Y1 and Year 3 in order to spread the drama throughout the school. All 3 teachers are teaching at least 1 timetabled drama lesson a week, either drama for itself or to support learning in other curriculum areas. 

What the school hopes will be the outcomes of involvement in D4LC? 

· Increased opportunity for children to be creative

· A natural extension of the school’s ethos of encouraging a love of story and encouraging children to perform

· Improved results in writing (a long term goal)

Age Group 7-8

Size of class 21 (+ 1 Year 6 child with SEN joining class for morning sessions)

Length of lesson a series of lessons stopping wherever seemed appropriate. There is the potential to stop and write after each section either to build up the story or to ‘practice’ the literacy skills needed. 

Subject links Literacy (potential for art with the ‘Magical world’ and ‘the portal’

Resources Some kind of ‘sign’ to signify teacher being ‘in role’ eg cloak/scarf/hat for wizard (your class may meet other characters), Some kind of prepared letter/note to push the drama in the way you or they wish. 

The aims of the lesson

· To create a sequel to ‘The Pied Piper’

· To practice our descriptive writing

· To encourage the children to think of a problem and solution for a story but in a way that was scaffolded to make it easier for the children.

Where does this lesson fit into your plans? 

We had been working on Fairy Tales and had used ‘The Pied Piper of Hamelin’ in our Literacy and drama work. At this stage of the class’s drama work they were very engaged with drama and had practiced many drama techniques and were quite comfortable and familiar with them. The children had also used the ‘Storyworld’ drama ideas with the Rec/Year1 class and have transferred some ideas from this into their work

Lesson narrative

The teacher wanted to follow on from previous drama work on the Pied Piper and lead straight into where the children went after disappearing into the mountain. This was to help our literacy work on sequels.
Before the lesson the previous drama lesson had been work on the last part of the Pied Piper story. In this lesson the children (in role as the children of Hamelin had followed the piper (T.I.R) into the mountain. A magical line had been created (imagined) and when the children crossed that line they became something from the landscape of this new ‘Magical World’. The children had been recently introduced to ‘Talking Objects’ and so they used this technique to achieve this affect. They went through the ‘Doorway’ and said “I am a … and I …” (eg “I am a tree and I have golden peaches” , “I am a dove who flies around the world”). Then back in the classroom they drew their version of the ‘Magical World’ that the children of Hamelin disappeared into.

Part 1

The teacher began the lesson by Recapping what had happened last time and explaining that they were going to create the story of what happened next so that they could write a sequel to the story.

The teacher then asked some of the children to once again become talking objects and enter the ‘Magical World’. The advantage of revisiting this was that they had already heard other people’s ideas and began to link ideas together “I am a tree with golden peaches and I provide shelter for the dove”

The pupils went into the ‘Magical World’ as objects and said something about themselves in this world. The rest walked around the landscape.
The teacher then asked one of the children to go in as a message under a stone/rock and was told that she couldn’t read what was on herself but she could reveal things about how, who and where she had been written. The  teacher played the ‘I wonder what you wonder game’ and all the children were encouraged to wonder about certain things eg. “I wonder who wrote the message?”, “ I wonder where the dog lost his bone?” . The children were also asked which characters they would like to meet, that had occurred during this session.

At the end of this part Using the ideas and pictures that the children had drawn previously the children were asked to write a description of the ‘Magical World’ the teacher did a quick demonstration and recap of changing boring sentences eg “ I saw a waterfall” into a more descriptive sentence with the class “ A sparkling waterfall appeared”

Part 2

The teacher began the session by reminding the children what we had done last time and explaining that she wanted 2 still images made (the children were already put into groups of 4 or 5).

These were the titles: 

The New World – where the children of Hamelin came through the doorway into the mountain

The Door Closes – Where the children of Hamelin realise that the door has closed and they are trapped.

The pupils made their images and showed them.

After these images had been shown they were asked to put words to the first one and thoughts to the second making a drama sign to show when they were speaking thoughts (eg a finger on their chin or heads or anyway they had devised.)

The pupils made their images again this time with words/thoughts and showed them.

The teacher asked the pupils to make a third image entitled – 

What happened next In this way the pupils could create their own version of what happened before the teacher guided the narrative.

At this point the children could stop and write an account of what happened when the door closed

Part 3

The teacher then produced a message hidden under a rock/stone this message needs to relate to the ideas generated by the children. These children decided there was a wizard in the world called ‘The Wizard Runemaker’ and there was also a ‘Portal’ various ideas about these had come up from the ‘I wonder what you wonder’ game. On our message said:

“ The only way out is through the Wizard’s Portal”

Then the teacher explained she would be in role as the ‘Wizard Runemaker” and they could ask how to get home.

The teacher then put on a shawl to resemble a cloak and became the Wizard (T.I.R). The Wizard was quite scary and the children bravely asked how they could get home. The Wizard said initially that there was no way back, whereupon the children produced the note and confronted the Wizard. He grudgingly said they had to prove themselves brave, clever and strong in order to survive the journey through the portal. They all said of course they were brave, clever and strong, but the Wizard said this was no good they had to prove it. He said they had to find a magical object and bring it back to him. They asked what object and he said that would be way too easy, they had to work it out and to beware as all magical objects have tests, quests or are guarded, before anyone could take them. After this he rebuffed any further questions and disappeared. Then out of role the teacher discussed what sort of thing could constitute a magical object and what kind of task or quest would be required and how it may be guarded. 

The pupils were then paired up and asked to talk about their objects and tasks. They then went off to draw them and returned to share what they had decided to choose as an object and task.

Part 4

The pupils then went off in their pairs to seek the magical objects and struggle with their tasks.
The teacher then returned as the Wizard (T.I.R) and asked each pair to show him their object and explain how they had obtained it. The Wizard was very scathing and asked for elaboration and specifics. Then each pair was given permission to enter the portal. He also warned that he could not say where they might end up, they may return to their homes but he could not guarantee this. One or two of the children got over excited and were not listening to the others, so it was decided that the wizard should banish them. (The children decided to the castle of the Grim Reaper!). 

When all were through the portal the teacher came out of role and asked the children to go back to their original groups to make a final freeze frame image of where they ended up after their trip through the portal (the banished made an image of where they ended up).

After the lesson the teacher provided the children with a visual ‘map’ of the story and words we had collected along the way to describe things

After the lesson the children wrote the sequel to the Pied Piper entitled ‘Beyond the Pied Piper’

In this lesson there was evidence of pupil creativity when: 

The children had to decide what was in the ‘Magical World’ objects and characters.

They had to decide how to show words spoken were thoughts.

They had to decide what the third image was at the beginning and the final image at the end. 

They had to work out a magical object and what would be making it difficult to get and how to overcome this.

They had to think on their feet with the Wizard.
In this lesson there was evidence of learning when 

The children modelled more complex sentences in drama than they would have written “I am a dove who flies around the world” 

The children asked “Should we use 5 beats to change between one picture and the next?”

The children used words from the drama in their writing – portal, descriptions of the waterfall etc

WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

In February the class teacher did a ‘practice’ Y3 optional QCA test paper, which provided a National Curriculum level and then also Teacher assessed this written sequel to provide a comparison. Most of the children improved their level after the drama work (from the February test) but as this work provided more support this isn’t surprising. However, two boys who had regressed in terms of levels from September to February, although the class teacher knew that their writing had improved), not only regained their previous level but one even surpassed this (slightly more noteworthy progress in a month).

More importantly nearly all the children had incorporated the points from the literacy teaching in their final writing – descriptive words, varied sentence starters and attempts to write dialogue correctly.

The children created a sequel they thought exciting and creative.

A child who had been absent for most of the drama work but present for writing the sequel, had access to a planning map and words to help her. She used all the key incidents on the sheet but didn’t develop these or describe them like children of similar ability present during the drama work did.

Can you identify specific improvements for particular groups of pupils? 

The higher achievers achieved even higher as they could concentrate on crafting their more story around a basic outline. The middle achievers found they could concentrate on applying the literacy skills taught and the lower achievers and SEN children had a simple narrative to attempt independent writing from.

Pupil Voice

The children find writing through drama work helpful. They find the medium more interesting and memorable and an aid to the creative process to have sorted it all out before they put pen to paper.

“ You don’t have to think what to write”

“If you can’t think what to write so you say aah! We done it in drama so you write that down.”

“It helps you have good ideas. You do it in drama, act out how you look what you do and then you write!”

“It gives you lots of ideas”

“If you don’t know what to write drama helps you see other people’s ideas and that gives you ideas.”

“It helps with expressive words. When you are trying to write an expressive word, things come to you from the drama.”

Drama strategies and conventions used

· Talking Objects

· Freeze Frame/Still images

· Teacher in Role/ Children in Role

Why use drama? The advantages of using drama were…

The story could be made collaboratively, but a sound structure could be established to guide their writing. All the children could contribute and have their ideas incorporated into the main story. All parts they had to write were mentally and orally rehearsed easily without them saying ‘I don’t know what to write’. It could also be stopped at various points to teach or reinforce any literacy skills needed prior to writing

My advice to someone else doing this lesson would be take it a step at a time, don’t worry if parts don’t work well as we recapped our drama at the obvious stages and I guided any tricky parts. You may need to lead the ‘I wonder’ s as they may not get it if it is the first time they have done it. Use the children’s ideas as much as you can.








D4LC – lesson exemplars 


