
NC Year/s  _ 

Lesson title/theme

​​​​​​​​​​​​​​​​​​​​​​​​​​​Snettisham Primary School   

Number on roll_110
Name of teacher : Miss Hunt
The school’s approach to/provision for drama

We have already worked hard as a staff to consider drama as an important tool to deliver Speaking and Listening objectives as well as for increasing the creative links with foundation subjects. We also have a devoted Drama club that runs all year for interested children and puts on good quality productions open to the local community. As a silver Artsmark school we want to continue to develop our provision for drama .

What the school hopes will be the outcome/s of involvement in D4LC? 
This year, as part of D4LC, two classes from KS1 and KS2 have taught drama as a discrete lesson every week. We are extremely keen to find out if participation in good quality, planned drama provision, linked to other areas of the curriculum can help to raise standards in literacy as well as motivate children. We hope that the two teachers can deliver inset for the staff to increase their confidence to teach specific drama techniques. 
Age Group Year 4 and 5
Size of class: 29
Length of lesson:  1 ½ hours
Subject links: Literacy, History: Greeks
Resources: Theseus and the Minotaur Myth.  Large space e.g. hall. Prepared monologue of Theseus
The aims of the lesson

e.g.  For pupils to : 
· To use drama to understand the thoughts, feelings and actions of a character.
· To write a monologue using appropriate character voice. 
Where does this lesson fit into your plans? 

This lesson is part of a series of lessons in the Traditional Stories Unit of the new framework. The children had already read and compared different Greek Myths, identifying features. They were familiar with the story. 
Lesson narrative
The teacher wanted the children to get a better understanding of characters thoughts, feelings and therefore understand what would motivate their actions. This would develop children’s inference skills in reading and allow them to more easily write from a characters point of view. I also wanted the children to begin to think about choosing words, phrases and tone that would be appropriate for the character. 
Before the lesson I read the myth to the children. We used freeze framing and thought tracking to understand the thoughts and feelings of the characters of Theseus and his father. We wanted to understand why Theseus would decide to put his life at risk and why his father would allow his only son to do this. Through these activities we recorded thoughts, feelings and dialogue for each character and talked about the way the characters would speak. 
The teacher began the lesson by reviewing the notes from the previous day and introducing the idea of changing these into a monologue in the form of a stream of consciousness. I pointed out main features and how the thoughts were linked, identifying where phrases had come directly from the previous days drama. The children were then told that today they would write a similar piece for Ariadne, King Mino’s daughter. 
The pupils were taken into the hall and asked to sit in a circle. The teacher read the extracts with Ariadne, and asked questions e.g. Why would Ariadne help Theseus? What might happen if she does/ does not?  A volunteer was asked to lie in the middle of the circle and be Ariadne laying in her bed at night, just before she helps Theseus. Pupils were asked to touch Ariadne on the shoulder and say a thought that might be in her head,  the teacher demonstrated this to give the children confidence. These were noted down by the teacher on post-it notes.  The children were then asked to describe how the character felt and what they would do in her position. Why do you think she decided to help? Was it an easy decision?

The children were then moved forward to the next scene (Ariadne creeping down the corridor towards the guards) to explore how the characters feelings may have changed. Children create individual freezes of her ealking down the corridor then thought track round the room. The teacher asked ‘What could go wrong?’. Next, a conscience corridor was set up and 2 volunteers walked down the middle as Ariadne, one side of the corridor had to give reasons to convince her that she should continue and the others had to give reasons why she should turn back. At the end we discussed how the character felt. 

In the classroom the post-it notes from the session were displayed and discussed and children then recorded their own monologue for Ariadne. Y4/, Y5 LA and Y5 MA recorded Ariadne’s thoughts in the bedroom scene, LA supported by teaching assistant. HA supported by T chose two scenes (from bedroom, corridor, just about to enter Theseus’ room) to write brief monologues. 
At the end of the lesson we listened to one or two examples discussing whether we felt the reader would understand the characters actions better and whether the vocabulary and tone of voice was appropriate for the character. 
After the lesson the teacher planned for these monologue ideas to be used in a retelling of the myth. 
After the lesson the children showed evidence of the drama in their retelling of the story with realistic dialogue between characters and attempts to show character thoughts. 
The teacher said… “The children were able to record more realistic and detailed portrayals of the characters than they would have been able to without the drama.”
“   “ 

The children said…
In role as Ariadne, “If I don’t help Theseus this cruelty will never end.”    “Is Theseus really brave enough for this challenge?  What shall I do? Part of me is telling me to stay and another part is telling me to go.”  

“ The drama helped me to understand the characters feelings.”

In this lesson there was evidence of pupil creativity when the children thought tracked and created their own monologue. 
In this lesson there was evidence of learning when children used appropriate language and vocabulary to portray a character and used inference to write the monologue, showing their understanding of the character.  
“    “ 

WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

Can you offer evidence of a rise in standards (for any/most/all) of the pupils (please be specific and where possible mention National Curriculum levels and sub-levels? 
This is difficult in the space of just one or two lessons. It was obvious in the children’s writing that most were now able to make inferences about characters thoughts and feelings. Vocabulary was more appropriate to the characters in the higher achieving writers, although the MA/ LA found this harder as expected. Later when retelling the myth children were able to add dialogue that helped to reader to understand the characters. Children were able to meet the Y5 AF3 targets for inference, recognising how characters are presented in different ways and infer meaning by explaining why a character was behaving in a particular way. 
Can you identify specific improvement/s for particular groups of pupils? e.g. boys, girls, higher, middle, lower achievers, looked after children, ethnic minorities, children for whom English is not their first language?
Middle achieving boys writing seems to have improved most from the input of drama, this group often struggle to use appropriate and varied vocabulary. I noticed that the use of dialogue in their retelling was stronger and more appropriate. 
Evidence gathered could include pupil voice, comparative examples of children’s work, improved attitudes to learning, improved teamwork, improved behaviour, better attendance on days when drama is timetabled, comments from other teachers and parents, etc. 
Drama strategies and conventions used

· Freeze framing
· Thought tracking
· Conscience corridor
Why use drama? The advantages of using drama were that it allowed pupils to directly put themselves in the characters position. It also allows practical activity which means kinaesthetic learners have the opportunity to apply themselves. Children gain confidence through the sharing of ideas, lower achievers can access ideas, thoughts and vocabulary that they may not have come up with on their own. The children enjoy it!
My advice to someone else doing this lesson would be, be prepared to join in yourself. The children sometimes need you to make the first move, particularly when thought tracking as in the first activity. If you are the first to add a thought then they more clearly understand what it is your want of them. I found my children a little reluctant at first but once I had a go it gradually built up in momentum. Allow children to repeat others ideas as this allows the less confident the opportunity to join in. 
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


