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Lesson title/theme

​​​​​​​​​​​​​​​​​​​​​​​​​​​White Woman Lane School   

Number on roll__260 Approx
Name of teacher  (optional)   Amanda Byrne
The school’s approach to/provision for drama

Teachers are encouraged to use drama in their teaching where they feel it is appropriate. There is no set drama lessons timetabled, although drama is used by many teachers to access different areas of the curriculum.
What the school hopes will be the outcome/s of involvement in D4LC? 
It is hoped that through our involvement with D4LC that our knowledge, understanding and confidence in teaching drama will be increased. It is hoped that we will be able to support colleagues in bringing drama and creativity into the classroom as a means of helping children achieve their potential in all subjects. A key focus for our school in using D4LC is to raise standards in writing, which we believe will have a huge impact. 
Age Group: 8/9
Size of class: 30
Length of lesson: 45 minutes
Subject links: Literacy, PSHE
Resources: Gorilla by Anthony Browne
The aims of the lesson
For pupils to:
* develop their persuasive language skills.

* increase and improve their speaking and listening skills.

* empathise and show an understanding of others feelings.
* experience the impact persuasive language can have on different people.
Where does this lesson fit into your plans? 

This lesson was used within a narrative unit of work, when we were looking at character profiles. But it could be used in a variety of ways, as an introduction to persuasive writing, as a stand alone PSHE lesson, as part of a poetry unit, or script writing unit according to how far the activity is taken.
Lesson narrative
The teacher wanted to encourage the children to think more widely about persuasive language and character feelings, she wanted to put the children into the role of the characters to help to draw out their understanding and deepen their thought process of the characters.
The teacher began the lesson by carrying out an introduction activity to help the children feel more at ease with each other and to get them in the correct frame of mind. This activity was simple but very effective. The children need to be very aware and use their senses for this to work; it develops their sense of team work, and of being ‘part’ of something. The children stand in a space in the room, not touching other children, but not too far away either. Then they simply sense as a group when to start walking and when to stop. No talking allowed. It may take a few tries for the children to understand the concept, but once they do it works really well. It can be extended to add in a sit down, stand up, walk again (or any variation the teacher feels like).
The pupils really enjoyed this activity and were all completely engaged in it, it contributed to the way in which they were to carry out the next part of the lesson. 

The teacher then read the first three pages of ‘Gorilla’ to the class and explained how we were going to be looking at persuasive language at the beginning of this lesson (checking the children’s understanding of this through questioning), and then that we were going to be going onto do some work about characters feelings. 

The first activity was looking at the picture of Hannah standing behind her dad while he is working at his desk. We discussed what it is might be going on in this picture and we then set it. We were very lucky to have Kate Fleming with us on this day, so she took up the position of the dad and the children came up in turn to be Hannah. (The previous sense activity helped the children to know when to come up). Hannah was trying to persuade her dad to take her to the zoo. After a short time we assessed the type of language being used and whether or not this was good persuasive language. We repeated the activity to try and improve the language, which was successful. 

The next activity involved the children getting into pairs and posing as Hannah and her Dad at the breakfast table. We then thought tracked this pose, with each of the characters saying what they were thinking as the teacher walked past each pair. Not all the characters said something, but this was fine, as it was clear that those who didn’t speak were taking in what was going on around them. (This was supported by the outcome of the next activity.)

Having developed the thoughts of the characters we then split into two groups. One group of Hannah’s and one group of Dad’s facing each other. One group was supported by the class teacher and the other by Kate Fleming. We then worked on a conversation between the two characters using the thoughts that the characters had had previously. The children drew on the sensing activity that had been carried out previously and used this to determine when they would speak. After getting over their initial nerves the majority of the children began to input their thoughts. However, it was apparent that not all the children were contributing, knowing the children the teacher made the decision that having what they were going to say written down might help. So having given the children a few minutes to write down their thought the activity was tried again. This time the children said their ‘line’ in register order (this gave those less confident children the confidence to know when to speak), this worked extremely well, and ALL the children took part and were engaged.  

Had the lesson been longer we would have gone on to use these pieces of writing to create a series of poems, or put them together to form a script.

At the end of the lesson we discussed the different avenues our work could take now. What could we do with all these pieces of paper? We discussed the different feelings we had retrieved from the characters and we briefly discussed how the story could have many different endings and what some of them could be. 
After the lesson the teacher was pleased with the level of engagement all the children reached and with the involvement and the language used by some of the ‘unexpected’ children, especially the less able.
After the lesson the children were eager to carry on developing their work and they wanted to know when the next lesson would be. They showed a greater understanding of both persuasive language and of how we can draw out characters feelings from very little.
In this lesson there was evidence of pupil creativity when they were able to interpret the pictures we used in their own way, showing lots of different perspectives of the same piece.
In this lesson there was evidence of learning when the children reflected on what they had said/written and after the discussion of different options, changed/improved their work, showing a greater understanding of the area in question.
WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

Can you identify specific improvement/s for particular groups of pupils? e.g. boys, girls, higher, middle, lower achievers, looked after children, ethnic minorities, children for whom English is not their first language? I found that the lower achieving children showed an improvement in their attitude to writing and their ability to write. They didn’t need any encouragement or help thinking of what to write, they showed confidence in what they were writing, not asking for support of any kind, eg spellings. Children who are less forthcoming with their opinions and are nervous talking in front of the rest of the class blossomed with confidence by the end of this lesson and felt comfortable to share their thoughts by the end.
Evidence gathered could include pupil voice, comparative examples of children’s work, improved attitudes to learning, improved teamwork, improved behaviour, better attendance on days when drama is timetabled, comments from other teachers and parents, etc. 
Drama strategies and conventions used

· Teacher in role.
· Thought tracking.
Why use drama? The advantages of using drama were that ALL the children were involved and engaged, and could learn from others if they weren’t feeling confident enough to speak out themselves. It helps to improve children’s confidence if used sensitively. It can create a meaning and context for the work the children are asked to do, thus giving them focus and drive to complete tasks. 
My advice to someone else doing this lesson would be to take it slowly and spread it out over a few sessions if necessary.
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


