
Years 5 and 6    
Save our rainforest!
Context

​​​​​​​​​​​​​​​​​​​​​​​​​​​Tunstead Primary School
Number on roll  -  79
Name of teacher  - Sandy Watson
The school’s approach to drama: 
Drama has always been a high priority in the past, but in recent years it had only been used when performing whole school productions rather than as a tool to promote creative learning.
The school’s reasons for seeking involvement in D4LC: 

To aid our drive to achieve creativity and excellence across the curriculum.
Age Group: 9-11 years
Size of class – 31 
Length of lesson: 2 hours (each session lasting 1 hour)
Subject links: English, geography, global citizenship, PSHE
Resources:  School hall, photographs of rainforest and people who live there.
The aims of the lesson

· To provide children with a context and a greater understanding of the issues involved in the destruction of the rainforest in preparation for writing a persuasive text.

Lesson exemplar

The teacher wanted to  
I wanted to provide the children with a concrete context and develop a greater understanding of the issues involved in the destruction of the rainforest in preparation for writing a persuasive text. I also wanted to ensure that all the children had the opportunity to engage in the work, not just the more able children. Previous activities had shown that children were much more motivated when drama is used as a context, rather than using related texts.
Before the lesson  Using ICT and atlases, the class had explored the main areas of the world where rainforests could be found and were introduced to Indonesia and Malaysia, the main area of their research. The children also found out other facts such as climate, rainfall, types of vegetation, habitats, flora and fauna. They also watched a David Attenborough programme set in the Amazon rainforest. Using this research, the class were asked to brainstorm the type of jobs or activities they thought the people of the rainforest would carry out on a day-to-day basis.
The teacher began the lesson by   … explaining to the children that they were going to explore the lives of those people who live in the rainforest by pretending to be a villager living in the rainforest. The class were asked to brainstorm what everyday jobs might be done by those villagers.
The teacher then … took the children into the hall which was filled with sounds of the rainforest using a CD specially prepared for the activity.
The pupils…   were then asked to choose one of the jobs they had previously brainstormed and create a still picture (freeze frame). The class were then divided into groups of 4 and the drama was then built up as children interacted with each other in role. Children were then given the opportunity to look and question each other about their freeze frames.
The teacher then   (in role) as a botanical scientist explained to the children that the trees in the forest are dying from a mystery fungus which would spread throughout the forest and across the whole country unless they stopped it. The only way of preventing the spread was to spray the trees with nasty chemicals which were extremely harmful to humans. Villagers were warned to move into newly built villages on edge of forest until it was safe to go back.
The scientist then left and drama stopped. 

After organising the children into a circle, the teacher then led a discussion about how decisions were made in the village; group decisions or individual leader, was it democratic? The children were instructed that they needed to be clear in what action they are going to take. The teacher introduced the idea of using a ‘Speaking Stone’ to ensure that everyone had a turn in speaking.
Back in the role as villagers, the children were given an opportunity to discuss how they felt, then given 5 minutes to discuss what may happen to their village. Still organised in a circle, the children were encouraged to use thought tracking to communicate what they were feeling. When the teacher touched them on the shoulder they each gave their thoughts. 
This session was brought to a close by asking the children to face out-wards of the circle, and then on the sound of drum turn inwards and shout one word which epitomised their own feelings.
The next session was started by asking the children to get into role as villagers by forming their freeze frames as before.
The TA began the drama, in role as a villager from the neighbouring village, warning the villagers that someone was trying to trick them and get them out of their village so that the forest could be cut and burned to make way for a new crop which was being grown in other areas of the island.

The children were given opportunity to discuss how they felt about the news. Thought tracking was again used to communicate their feelings.

Teacher in role as Director of Alibaster Oil Corporation then entered the village and requested a meeting. When assembled, she explained that she was a director of a large company from the city and that she had some great news that would change their lives for the better. They would be given opportunity to become farmers and grow palm oil which would bring them much needed income. She argued that the forest was only wasted space which grew nothing of value.
The director left leaving the villagers to their discussion and decision making independent of teacher. Thought tracking was again used to communicate their feelings.

The teacher then re-entered the drama in role as conservationist to challenge decisions made by the village. This was followed by opportunity for children to evaluate the situation, recording the advantages and disadvantages of becoming farmers and leaving their rainforest homes. A meeting was called to evaluate findings of discussion and make final decision. 
At the end of the lessons   Once the children had become engaged within a role, they were reluctant to leave it and stop the lesson. They could also be heard discussing leaving the rainforest and debating the various issues over lunch, even checking the ingredients of their packed lunches for signs palm oil. Many of the children used their golden time to continue their research about the rainforest.
After the lessons the teacher 

Again used drama (teacher in role as editor of major newspaper) to build up tension in the classroom and reinforcing deadlines for publishing. 
After the lessons the children 
The children used the knowledge and experience they had gained through the drama to create an argument against the destruction of the rainforest. (The class had already decided that there were no good arguments for the destruction).They were asked to write newspaper articles about the plight of the indigenous people living in the rainforest and how huge areas of the Indonesian rainforest were disappearing to make way for palm oil plantations. ICT was used to organise their information into a suitable format for newspaper articles. 
Because the children were so eager to continue with their roles as villagers, they created a ‘soundscape’ of their feelings using whatever instruments they could find within the hall. Other follow up activities included a whole class freeze frame depicting the destruction of the rainforest with the children physically creating the forest by forming themselves into tree statues, linking hands or touching (one at a time) on each beat of a drum. This created an extremely powerful ending to the whole topic.
The teacher 

was surprised how quickly the children became engaged in the drama, got into the characters, their enthusiasm and motivation to learn and then take their learning further, even using their lunch breaks or golden time (free time) to further research the topic. She was extremely pleased with the standard of work created by the children, many of whom continued to re-arrange their information as a power-point presentation which they then presented in groups to the class. 
The children said 
“Drama made learning fun and helped me to remember facts and events more easily.”

“Learning through drama made it easier to make links between the various subjects.” 
Others said that once they had become engaged within a role, they were reluctant to leave it and stop the lesson. 
Some of the quieter children said that they found it much easier to talk in front of the class when they were in role as they felt that they were someone else. 
In this lesson there was evidence of creativity when 
the children created such passionate arguments why they should not be forced to leave their village to make way for palm oil plantation. It was especially pleasing to hear the children discussing the topic long after the lesson had ended.
In this lesson there was evidence of learning when
Children showed how engaged and motivated they were by remaining in role on their return to class. One child who had found it impossible to engage in previous drama activities was photographed trying to light a fire by rubbing two imaginary sticks together. He consequently told his mother that evening that it was his best day ever at school. Many other children followed up the drama by carrying out further research into the effect of slash and burn policies on the existing rainforest areas. Immediately after the lesson, children who brought packed lunches could be seen checking that their food did not contain palm oil.
Can you offer evidence of a rise in standards (for any/most/all of the pupils) that can be attributed to this lesson?  Please be as precise as possible and try to mention NC levels and/or sub levels. 
Overall there was a significant improvement in the quality and quantity of written work, especially of those year 6 children working below level 4 in writing. However, because the children were working collaboratively on the writing task, it has been difficult to provide a NC level for each child’s work. 
Drama strategies and conventions used

· Teacher in role, TA in role
· Freeze frame
· Soundscapes
· Working in role
Why use drama?

· Children enjoy drama.
· It provides a context within which to learn a topic, giving the children experiences they could draw upon when carrying out their writing tasks.
· Drama allows children to work together collaboratively to share ideas and to make decisions based on their ideas.

· Through their role as villagers, the children were able to generate and share their thoughts, feelings and emotions.

· A range of drama/teaching strategies were used to support the children in their learning.

My advice to someone else doing this lesson would be 
Adapt the activities to the needs and interests of your children.
Please return this lesson proforma when completed to patrice.baldwin@norfolk.gov.uk along with any scanned children’s work or digital photographs linked to this lesson.  It will be placed unedited on the D4LC website and may be selected and edited for a D4LC folder supplement of published lessons. 

PLEASE ENSURE THAT ALL IMAGES OF CHILDREN HAVE FULL PARENTAL PERMISSIONS INCLUDING FOR INTERNET PUBLICATION
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