
NC Year/s  _ 

Lesson title/theme

​​​​​​​​​​​​​​​​​​​​​​​​​​​____Archbishop Sancroft High _____________________________________School   

Number on roll__410______

Name of teacher  (optional)   Hugh Pearson________________________

The school’s approach to/provision for drama One one hour lesson a week at KS3. Three one hour lessons a week if selected at GCSE.
What the school hopes will be the outcome/s of involvement in D4LC? Improved Drama practice and outcomes.
Age Group KS3
Size of class 24
Length of lesson 1 hour
Subject links History, PSD
Resources Poem Come up From the Fields Father by Walt Whitman, brief notes on American Civil War, picture of Civil War battle field, extract from Stephen Crane’s novel The Red Badge of Courage. 
The aims of the lesson Explore conflict and loss, adopt challenging roles, develop use of Drama Strategies.
e.g.  For pupils to : 
· Learn that ….. …….

· Get better at using a range of…..

· Be able to discriminate between …..

· Create …..

· Experience….

Where does this lesson fit into your plans? First of many lessons on the topic.
Lesson narrative
The teacher wanted to…

Before the lesson …

The teacher began the lesson by …seating students in their own space. Individuals then moved around the space “in various gears” without talking or touching. Students then returned to their original spaces. They closed their eyes as a scene was described.” You are in a valley in summer. The sun is very strong and you are sweating. The valley is fringed with tall poplars and at the top of it there is a log cabin. You are in the fields below it. Other members of your family are out with you haymaking. In a moment you will stand up and become your character scything the tall pale grass, if I touch you on the shoulder I want you to say something about your thirst, how hot you are, the aches in your body or the heat. Do this now.”  Individuals were touched on the shoulder. After this the students sat down and each individual in turn described something he or she could hear, see , touch or smell in the valley. These were recorded on a board and the teacher told students that this valley was in Georgia at the time of the American Civil War and then individuals wrote a poem about the place.
The teacher then showed students a picture of a Civil War battlefield scene and asked individuals to respond to “What do you notice in the picture ? and What would you see, hear, smell and touch in  that battlefield?”  Students then divided into groups, one to produce a soundscape for the farm valley on this afternoon, the others for the battlefield a hundred miles away. These were then performed with eyes closed and the  farm group repeating their soundscape between each battle group presentation. This was then analysed and evaluated.
The pupils…then read some brief notes on the circumstances of the Civil War and were then divided into new groups, North and South, to produce essence machines showing this process: arguments for war, enlisting, saying goodbye, being shot, arguments for war etc. Following performance of these, students met teacher in role as a telegram deliverer who is there to tell them more about the farming family but also reveals discomfort about the contents of the telegram which he is delivering and has read but cannot reveal , certainly not before having delivered it. Out of role we then looked forward to next lesson when we would find out more about John, why he and some of his friends joined up, the attitude of his parents to him enlisting in the conflict, his send-off and first day in the army.
At the end of the lesson…we agreed what we had learnt about the Civil War, what we had found out about the family, what we thought we might know and what key questions we wanted answering. We also reflected on the strongest moments of experience in the lesson and considered why they had such an impact.
After the lesson the teacher…reshaped plans for the next lesson.
After the lesson the children…

The teacher said…

“   “ 

The children said…

“    “ 

In this lesson there was evidence of pupil creativity when…they created the essence machine, did individual mime work and thought-tracking, produced the soundscapes and contributed sensitively and cooperatively.
In this lesson there was evidence of learning when…students shaped the soundscapes, created the essence machines, questioned the teacher in role , reflected on what had been learnt and what questions needed answering and evaluated the strongest moments in the work.
“    “ 

WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

Can you offer evidence of a rise in standards (for any/most/all) of the pupils (please be specific and where possible mention National Curriculum levels and sub-levels? 

Can you identify specific improvement/s for particular groups of pupils? e.g. boys, girls, higher, middle, lower achievers, looked after children, ethnic minorities, children for whom English is not their first language?
Evidence gathered could include pupil voice, comparative examples of children’s work, improved attitudes to learning, improved teamwork, improved behaviour, better attendance on days when drama is timetabled, comments from other teachers and parents, etc. 
Drama strategies and conventions used

· Teacher in role
· soundscapes
· essence machine
Why use drama? The advantages of using drama were…that it challenges each individual, is active, offers experiential learning, engages the imagination and suits all types of learners.
My advice to someone else doing this lesson would be …
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


