 
NC Year 8  

Lesson title/theme

Power relationships in the play The Terrible Fate of Humpty Dumpty by David Culkin

Context

​​​​​​​​​​​​​​​​​​​​​​​​​​​Flegg High School School   

Number on roll 820

The school’s approach to drama

Positive and encouraging

The school’s reasons for seeking involvement in D4LC

To extend skills and techniques and to develop more cross-curricular strategies

To                                                                                                                                                   

Age Group Year 8 (Set 2a / Top Band)

Size of class 30

Length of lesson 50 minutes

Subject links English / Citizenship (Bullying issues)

Resources Play text

The aims of the lesson 

To develop clearer understanding of perceived levels of power / confidence

To assess characters’ level of power / confidence

To create drama which reveals these levels

e.g. 

· To understand …….

· To use a range of….

· To discriminate between…..

· To create …..

Lesson exemplar
The teacher wanted to 

enable the pupils to access and understand the level of power / confidence / status of their

chosen character  

Before the lesson

the pupils had read the text  (Year 8 English text)

The teacher began the lesson by

eliciting and consolidating character names and attributes

The teacher then

asked charcters to take up a position on stage in relationship to gang leader, 

with appropriate body language / level of eye contact 

Pupils held character name for photos.

The pupils

explained why they had chosen that position and posture.

The teacher 

asked the groups to develop a scene showing the gang approaching Terry, the victim.

She gave them three choices 1. A set of five freeze frames 2. A set of five freeze frames with a narrator 3. An improvised scene starting and finishing with a freeze frame.

At the end of the lesson

all pupils had performed their work and evaluated the power / confidence levels

portrayed. All had used body language, eye contact levels and proximics to support own role work and the pecking order / power dynamic.

After the lesson the teacher

praised the class for their involvement, perceptive observations and their team work in role. 

Homework: Who is a powerful person?  Explain your choice. 

After the lesson the children

continued to discuss who is powerful, only seems powerful ….and 

asked if they could do more drama in the  next English lesson.

What the teacher said

“The children really understand who they are supposed to be playing now. They have 

realised that all the characters are important to the story.  Most pupils can now see that

the passive characters are also to blame for letting the bullying take place. Most of the groups wanted to show Terry standing up to the bullies and winning.”

What the children said

“That was great, Miss. Can we do this next time”

“ Bullies aren’t powerful unless they’ve got followers”

“ Terry would be dead if he really did that”

“ Not if the shy ones came on his side” ……….

In this lesson there was evidence of creativity when

the pupils developed their individual characters in freeze frame and / or in improvised role play. 

In this lesson there was evidence of learning when

the pupils evaluated their own position and that of others and also during the on-going discussions of power / confidence which took place throughout the lesson and as the class

left the drama mobile.

Drama strategies and conventions used
· Image Theatre

· Freeze Frames and evaluation

· Freeze Frames and narrator

· Improvised role play

Why use drama?

Active drama brings a play text to life. It appeals to kinaesthetic and visual learners.

Pupils can be creative in a phyical way. It allows for movement and reflection. 

Pupils get to see and experience what they are studying. It helps students make creative decisions and connections and thus feel involved in their own learning.

Please send any digital photographs, scanned children’s work and any film clips to:

sevil.kanal@norfolk.gov.uk

D4LC – lesson exemplars 


