
NC Year/s  _ 

Lesson title/theme

​​​​​​​​​​​​​​​​​​​​​​​​​​​Cliff Park Middle School   

Number on roll - 430
Name of teacher  (optional) Judy Dean
The school’s approach to/provision for drama
Drama is used by some teachers as a tool for learning in many areas of the curriculum. 

What the school hopes will be the outcome/s of involvement in D4LC? 
That all teachers in the school will become more confident in using drama as a tool for learning and build it into the curriculum in a planned and unified way .
Age Group - YR 7
Size of class - 30
Length of lesson 55 minutes 
Subject links PSHE/Citizenship
Resources Hall and small classroom nearby + teaching assistant
The aims of the lesson

e.g.  For pupils to :  
· Explore a clash of cultures between two societies
· Get better at using a range of drama techniques
· To develop and sustain a roleplay
Where does this lesson fit into your plans? 

This was the first lesson in a series of three which would result in a role play that would enable the pupils to interact with and explore two diametrically opposed societies. 

 It was adapted from a scheme of work called ‘The Reclamation of Rigel 3’’ and is loosely based on the idea of Mahatma Gandhi’s struggle to liberate India from British Rule.
Lesson narrative
The teacher wanted to… give the children experience of exploring different types of societies and ways in which conflict can be resolved.
Before the lesson … The teacher divided the class into two groups; The Settlers (peace loving and egalitarian) and the Colonists (very militaristic and highly hierarchical) making sure that the groups were equally divided in terms of gender and carefully choosing certain pupils to be in groups that would help them explore different points of views from those they usually held.
The teacher began the lesson by … having a discussion with the pupils about what is meant by the term society and ways in which people could interact within that society. This led to discussing what kind of society they would want /not want to be part of. 
The teacher then… asked the pupils to create a freeze frame in small groups of their idea of what a very peaceful, egalitarian society would like and then a freeze frame for the converse. During these freeze frames pupils were asked to share their thoughts. Dividing the children into two distinct groups representing both types of societies, they had to meet in the middle of the hall, move around one another and interact silently, trying to convey their feelings of peace or superiority.
At the end of the lesson… the pupils came together in a circle and were asked to convey in speech any feelings/thoughts they had had during the silent interaction. E.g. I found their clothes strange, I would like to befriend them, I am not frightened of them. 
After the lesson the teacher…  informed the pupils that they would be undertaking a piece of work that would run over three weeks and culminate in a role play. The pupils would have to develop a character and be familiar with the rules, beliefs, history and organisation of their society. The pupils were put into their two groups. 
After the lesson the children… 
The teacher said… the pupils worked well and she was pleased with the ideas they had come up with and the way in which most of the pupils tried to put themselves in a different situation and sustain the roles. Some thought needs to be given as to how to make sure all the pupils engage successfully in role play activities.  She briefed the TA about the drama and shared with her the ideas for the next lesson so that she was familiar with the background to the two groups. 
“   “ 

The children said… Most children said they were able to maintain their roles but some children found it very difficult to put themselves in a different situation and sustain it.
“    “ 

In this lesson there was evidence of pupil creativity when… the pupils were able to voice their feelings in both the freeze frame activity and the circle time at the end.  
In this lesson there was evidence of learning when… the pupils used their body language to convey their inner feelings/beliefs. 
“    “ 

WHAT WAS THE IMPACT OF THIS LESSON ON CHILDREN’S LEARNING AND CREATIVITY?

Can you offer evidence of a rise in standards (for any/most/all) of the pupils (please be specific and where possible mention National Curriculum levels and sub-levels? 
As this was the first in a series of lessons it was difficult to really assess the impact on learning. Some of the pupils, usually those with higher ability levels settled into their role very well. Those pupils who find improvisation difficult to sustain were more self conscious. However, during the thought –tracking activity, on being asked to give their thoughts there were able to make thoughtful contributions. The weekly drama is enjoyed by the class and on the whole all pupils join in the activities with enthusiasm. There is a small group of boys who are at times difficult to motivate but they do join in with plenty of encouragement. At the time of writing, due to lack of opportunity, I have been unable to gather concrete evidence to comment on the overall impact of taking part in a weekly drama lesson and would like more time to consider this aspect.  
Can you identify specific improvement/s for particular groups of pupils? e.g. boys, girls, higher, middle, lower achievers, looked after children, ethnic minorities, children for whom English is not their first language?  Mainly low ability boys found the activity more difficult but they did engage to the point of eventually being able to create their own character and make a decision as to which side they wanted to be on and give reasons for making the choice. Although I have worked hard on producing thought provoking, well structured lessons, I need to give more thought to assessing the overall impact of drama for these particular pupils. 
Evidence gathered could include pupil voice, comparative examples of children’s work, improved attitudes to learning, improved teamwork, improved behaviour, better attendance on days when drama is timetabled, comments from other teachers and parents, etc. 
Drama strategies and conventions used

· Discussion/brainstormimg
· Freeze frames
· Thought tracking
Why use drama? The advantages of using drama were… the children could explore ways in which different societies are organised and the impact on 
the civilians of the society. They were able to use status to convey their feelings towards one another. They used discussion to explain their society and try to convince the other side that they should join them.
My advice to someone else doing this lesson would be … This was the first of three lessons. I chose to do this as I felt I needed to develop a piece of drama over several weeks which would enable pupils to use and improve their skills of improvisation and it was a theme that could stand alone as I only take them for this lesson plus one PHSE lesson a week. Although over the three weeks, most of the children developed and sustained their roles well, it was difficult at times to keep both the groups separate and give each group the right amount of imput to help construct a really effective role play at the end. 
Please return this lesson proforma when completed to   danielle.youngs@norfolk.gov.uk   Your lesson will be shared  (unedited)  online at the D4LC website www.d4lc.org and may be selected and edited for a D4LC folder Phase 2 supplement. 

Please send any digital photographs, scanned children’s work and any film clips to   danielle.youngs@norfolk.gov.uk   
Please ensure that any images of children sent have parental permission for publication (including internet).








D4LC – lesson exemplars 


