
NC Year 8     
Lesson title/theme

Context

​​​​​​​​​​​​​​​​​​​​​​​​​​​School – Costessey High School  

Number on roll – c.1000
Name of teacher (optional) – C. King
The school’s approach to drama: 
Discreet drama lessons weekly or fortnightly throughout KS3 in groups setted mostly by English ability.
The school’s reasons for seeking involvement in D4LC: 

Age Group: yr 8 – top ability
Size of class 31
Length of lesson: 60 mins
Subject links: English (lit heritage); History (ancient Greece
Resources:  

The aims of the lesson

· Use drama to explore contemporary issues
· Consider developing and sustaining roles more deeply
· Work effectively in role with others
Lesson exemplar

The teacher wanted to 

Really stretch the pupils and try some high-order Teacher-In-Role.
Explore the pupils’ awareness of contemporary issues

Before the lesson  

Looking at the story of Antigone and identifying themes;
Dramatic response to related visual stimulus and themes;

Hwk: research into Greek Theatre
The teacher began the lesson by 

Leading a discussion into how the story of Antigone, the siege of Thebes and the aftermath may be linked to current tensions in the Middle East – especially given the UK’s presence in Iraq and Afganistan – Pupil records ideas on board.
As a class, we then listed all the different people who would be involved in, interested in or affected by the siege – either in terms of ancient Thebes or modern Basra. These included: soldiers (of either side + mercenaries); residents; traders; grieving families; prisoners of war; [suicide bombers – careful with this one!]; children; the elderly; beggars; displaced persons; arms dealers; black-marketeers; aid workers, and journalists/reporters.
The teacher then 

Set the scene: It’s the morning after the end of the siege. Outside the city gates (two chairs 6’ apart in one corner) the crowds are gathering, waiting for them to be opened. Lying in the road is the body of Polynices (Antigone’s brother) – here represented by a pile of bags/coats. Creon, the King of Thebes, has refused to allow him a burial inside the city gates as he considers him a traitor (The pupils are aware of this part of the story from earlier work). 
The pupils 

Each pupil has to individually take on a role as one of the listed types of people on the board. On “go” they are to generally mill around and discover – in character – who others are and why they’re there. Teacher has placed the corpse and noted what it is, but not given any explicit instructions. Rather, the pupils will react to it or ignore it as they see fit, and their reactions should be flagged up at the first pause point  (below). During this bit, teacher watches the dynamics and reactions (many of mine were news crews interviewing others) – the ancient/modern mix was fascinating with bright kids…
The teacher then

Paused, asked a few pupils to discuss their roles, and highlighted some of the reactions towards/ignorance of Polynices’ body. Next, I informed them that I was taking the role of the Captain of the Guard, outside the gates, keeping the crowd at bay until they were opened for the day. 
The pupils were encouraged to either engage with me or listen to the discussions with those who did. NB: I played this kind of like a cross between a patient sergeant-major and a Whitehouse Press Secretary – martial, but polite, and something of a “yes-man” for the King, on whose behalf I was effectively acting. I was firm, smug at the previous day’s victory, and disdainful of Polynices, who I considered a traitor. 

This becomes important, because now, into the crowd (from the opposite corner to the gate) comes Antigone (a challenging role – I chose two strong and articulate volunteers and swapped them halfway through. Gender is not important). Ensure the crowd considers their reactions to this strong, strong, vengeful young woman. 
The pupils then 

React and respond in role to the ensuing discussion/argument between Antigone and Teacher-in-role. If Antigone doesn’t start trying to rally the crowd to her point of view, give her a hint by trying to do it yourself (maybe deliberately badly, to encourage her to better you). 

There’s no telling where this bit might end up or how long it can run. Ours lasted about 5 minutes, which I thought was pretty good, but that was including swapping Antigones halfway through. This worked well.

Avoid letting it get stale – it’s far better to end it early and discuss it more (see below). 
At the end of the lesson 

Asked the pupils to:
(a) stand with the side whose argument they felt their character would support most, and

(b) explain what they gained from this dramatic exploration – esp. in terms of awareness of tensions in war-torn areas.
After the lesson the teacher 

Thought, ‘Wow – that worked really well! I must ry to stetch them like this some more’. 
I also thought I might have linked it in to persuasive language use in English.
After the lesson the children 

…Well, there was no homework linked in, but they did ask to do more of the same!
The teacher 

Was very happy with the teacher-in-role bit, but with intelligent, articulate pupils it was a genuinely challenging argument to have to improvise. What I enjoyed was being able – in role – to insult the pupils – in role – who gave every bit as good as they got!
The children said 
That they enjoyed the crowd work and getting involved in the argument in particular! They did note – quite reasonably – that the task would’ve benefited from a few more key roles. Fair point.
In this lesson there was evidence of creativity when
Pupils created believable roles and interacted effectively;

Pupils responded emotionally in role to the “corpse” of Polynices;

Pupils were able to seamlessly blend the ancient and contemporary. 
In this lesson there was evidence of learning when
…In the plenary discussion the pupils were able to demonstrate a deepened understanding of conflict issues.
Pupils were able to demonstrate their knowledge gained through research into Greek theatre and Myths and Legends
Can you offer evidence of a rise in standards ( for any/most/all of the pupils) that can be attributed to this lesson?  Please be as precise as possible and try to mention NC levels and/or sub levels. 
Drama strategies and conventions used

“Understanding of Issues”

L6


I was able to understand and explore issues, ideas and feelings very effectively by using the drama form; 

L7 
I was able to explore many issues by the use of drama and showed that I understand ideas and feelings in depth and with sensitivity;
“Roles” 
L6
I took on a variety of roles with consistent success, showing sensitivity to the different contexts;
L7
I took on a variety of believable roles that were different and appropriate to the context of the drama. I worked with confidence to develop the drama.

Why use drama?

Well, this seemed to be a great means of linking the great storytelling traditions to a very real, contemporary relevance, and the empathetic responses from the pupils in role forced them to think about the human effects of conflict.
My advice to someone else doing this lesson would be 
Think very carefully about how you would approach it with a weaker group, and maybe support the opening stages with visual stimuli from Iraq/Afganistan.
Please return this lesson proforma when completed to patrice.baldwin@norfolk.gov.uk along with any scanned children’s work or digital photographs linked to this lesson.  It will be placed unedited on the D4LC website and may be selected and edited for a D4LC folder supplement of published lessons. 

PLEASE ENSURE THAT ALL IMAGES OF CHILDREN HAVE FULL PARENTAL PERMISSIONS INCLUDING FOR INTERNET PUBLICATION

D4LC phase 2  – lesson exemplars 


